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Abstract 
This study shows the opinions of 30 students enrolled in courses psycho-pedagogical module about the role of lecture-debate in 
promoting to active teaching centered on student. In this regard, during the academic year 2013-2014, we applied a structured 
interview, in which the respondents had the opportunity to emphasize the advantages of lecture-debate, but and its limitations. 
The responses of subjects highlighted, largely, the positive implications of lecture-debate in the work of knowledge of students, 
in developing the capacity of understanding, interpretation and application of the contents, in problem solving, but also in 
fostering of communication and interrelation in the classroom. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Scientific Committee of EPC-TKS 2015. 
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1. Introduction 
This study is part of the implementation of principles and educational strategies on the need to change and 
optimize pedagogical vision on training and retraining of teachers. Application of normative principles, acquiring 
skills coding content of the educational process, orientation in the adoption of effective teaching and learning 
strategies, solving problems representative of the practice of life school, developing the design skills, assessment, 
pedagogical communication, familiarity with complexity teacher roles are the main objectives of the training of 
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To the question 2, "List some psycho-pedagogic
subjects stated the following: 
a) confidence - 100% (30answers) 
b) communication – 100%(30answers) 
c) respect - 100%(30answers) 
d) empathy - 66.6% (27answers) 
e) listening - 33.3% (10answers) 
f) other - 16,6% (5answers) 
Figure 2. Distributi
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a. largely, lecture-debate promotes communic
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b. small extent,lecture-debate not favours par
(6 answers). 
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Figure 6. Distribu
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Figure 8. Distribut
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